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Learning relationships and promoting wellbeing: 
Lesson content and congruent school context

SEL dimension Content Context

1 Self-awareness 

• Being and becoming

• Identification of values, beliefs, strengths
and goals

• Clarity of school values, vision, priorities and
direction

• A focus on the wellbeing of the whole child

2 Emotional awareness and 
knowledge 

• The biology and psychology of
emotion

• Personal triggers

• Social construction

• Understanding the range of emotions and
how they are experienced within the body.
Awareness of personal, social and cultural
influences on feelings

Emotional ‘tone’ of the school and how this is 
demonstrated
Awareness of the influences on this 
development

3 Emotional skills 

• Regulation

• Expression

• Coping and resilience

• Dealing with and regulating negative
emotion

• Acceptable expression of feelings

• Knowing what sustains emotional wellbeing
and promotes resilience

• Awareness of adult models of emotional
literacy

• Communication of expectations – validating
feelings but not accepting hurtful words and
actions

• Staff wellbeing

4 Shared humanity

• How do we position others in
our world?

• Appreciating uniqueness for the self and
others

• Valuing diversity while seeking what is
shared

• Inclusive belonging

• Celebration of diversity

• Actively addressing racism, sexism and
homophobia

• Inclusive policies for students with special
needs

5 Interpersonal skills

• Skills needed to establish and
maintain positive relationships
with others

• Exploring the meaning and practice of
relational values

• Positive communication skills

• Collaboration and cooperation

• Positive teacher–student relationships

• Staff collegiality

• Collaborative pedagogies

• Positive communication practices

• Support systems

6 Situational skills

• Tuning into the emotional
context

• Empathy

• Reading, interpreting and tuning into
emotions in situations

• Not pre-judging

• Awareness of timing

Taking account of emotions in situations of 
challenge, change, failure and loss
Flexibility and appropriate responsiveness in 
highly charged situations

Twelve dimensions of SEL 
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SEL dimension Content Context

7 Leadership • Goal setting

• Taking initiative and responsibility

• Confidence

• Dealing with peer pressure

• Empowering others

• Communication of vision

• Acknowledging and trusting others

• ‘Walking the talk’

• Avoiding blame

• Being in charge, but not controlling
others

• Student and staff voice

8 Promoting the positive

• Strengths and solutions approach

• Optimism

• Gratitude

• Humour

• Perspective

• Identification of strengths in self and
others

• Identifying what is going well and ways
to increase this

• Working with the positive

• Positive behaviour policies

• Pedagogies for fun, meaning and
engagement

9 Conflict and confrontation

• Dealing well with relational
difficulties

• Negotiation

• Compromise

• Appropriate assertiveness

• Problem-solving skills

• Pre-empting potential conflict

• Appropriate use of authority

• De-escalating confrontation

• Addressing conflict actively

• Anti-bullying policies

10 Repair and restoration

• Mending damage in relationships
and restoring community

• Acknowledging hurt

• Willingness to compromise

• Responding to repair overtures

• Action to repair harm - doing ‘sorry’

• Restorative approaches to behaviour

• Mistakes as part of learning for all

• Policies of re-integration for excluded
students

11 Ethics and integrity

• Human rights dimensions of SEL

• Honesty, trust

• Consistency

• Ethical decision-making

• Focus on human rights

• Core values in social justice

• Congruence between values, policies and
practices

• Authenticity

12 Spirituality 

• Seeking meaning in life

• Developing a philosophy for life beyond
the self

• Environmental responsibility

• Educational philosophy focused on
the whole child in all dimensions of
development alongside community/
global awareness and contribution to
others

This table (now amended and further developed) was first published in Roffey, 2010, Content and context for learning about relationships: A 
cohesive framework for individual and whole school development, Educational and Child Psychology 27 (1).
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Twelve dimensions of SEL- Assessment framework 

DIMENSION 1. SELF-AWARENESS  
Year 2  Year 6  Year 9  Year 12  

A student can draw 
a picture of 
themselves and 
describe what they 
have drawn. This is 

me, my name is and 
I am… 

Students are asked 
to say as much as 
they can.  

A student can draw 
three pictures of 
themselves in 
different roles and 
can talk about the 
different ways they 
behave in each of 
these roles. 

This is me at home 

This is me at school 

This is me with my 
friends 

Here I am…  

Has reflected on 
their developing 
identity. 

Writes about a role 
model and why they 
have chosen this 
person.  

Me in ten years time 

Can write a page 
about themselves, 
who they are, what 
they believe and the 
person they hope to 
become in the future  

Can say 5 things 
that they like about 
themselves  

Can identify three 
things they are good 
at, three qualities they 
have and 3 strengths 
they think they might 
need in the future  

Can talk about how 
they have developed 
up to 5 character 
strengths and what 
strengths they are 
working on and why 
these are valuable  

Can identify five 
character strengths 
and also the shadow 
sides of strengths 

Can say what 
strengths have been 
of most value to 
them in their life  

Can say 3 things 
that are important to 
them  

Can say 3 things that 
are important to them 
and why they are 
important  

Can identify the five 
values and three 
beliefs about the 
world that impact 
most in how they 
choose to live their 
lives.  

Are clear about a 
range of values and 
the reasons they 
have these  
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Summary: 

5 Achievement plus - has high level of self-awareness and clear about their identity at an age 
appropriate level 

4 Achievement - can identify strengths and values both in theory and practice 

3 Working towards -knows strengths and values but puts them into practice only 
intermittently 

2 Made a start: Finds it hard to identify positive qualities or what is important to them 

1 Not there yet: Poor or negative self-image in most contexts  
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DIMENSION 2 EMOTIONAL KNOWLEDGE   
Year 2 Year 6 Year 9 Year 12  

Can talk about what 
happens in their 
bodies when they 
feel happy, angry 
and scared  

Knows about the 
continuum of 
emotions. 

Can take part in a 
discussion about 
when you might be in 
control of an emotion 
and when it controls 
you and say what 
makes a difference  

Knows the role of 
the amygdala and 
how it can hijack 
‘thinking’.  
Can give an example 
of when this might 
happen 

Knows about 
‘mirroring’ neurons 

Can give an example 
of when this might 
happen  

Can tell the 
difference between 
being sad and being 
depressed.  

Knows who to seek 
out for support when 
they are struggling.  

 

Listens to different 
pieces of music and 
say what it makes 
them feel.  

Can take part in a 
discussion about how 
the arts (music/ dance 
and drama) can 
impact on how 
someone feels.  

Watches a film and 
writes a review 
about the 
characters, what 
happened to them 
and the emotional 
content. What did it 
make them feel and 
why?  

Can write a page 
about an historical 
event in which 
peoples’ emotions 
were manipulated 
and how this 
happened  

Summary: 

5 Achievement plus: Has emotional knowledge beyond what could be expected for age 

4. Achievement: Has an age appropriate level of emotional knowledge, can complete the 

tasks given and generalise in other contexts 

3. Working towards: Has some emotional knowledge but does not often put knowledge into 
practice  

2. Made a start: on knowing about feelings but understanding is inconsistent 

1. Not there yet: Very basic awareness of feelings, how they are experienced in the body and 
what influences them  
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DIMENSION 3 EMOTIONAL SKILLS: Regulation, Expression and Resilience  
Year 2  Year 6 Year 9  Year 12  

Uses regular 
breathing as a 
calming strategy  

Can identify four 
different ways to deal 
with anger and decide 
which is the preferred 
option and why  

Can list five ways in 
which someone 
might change how 
they feel and write 
the pros and cons of 
each  

Is using one physical 
strategy, one social 
strategy and one 
cognitive strategy on 
a regular basis to 
help stay resilient.  

Uses at least 12 
different words for 
emotion in 
describing 

1) a play situation 

2) losing something 

3) a day at home  

Can identify at least 5 
words showing 
different aspects of 
the following 
emotions 

• Happiness 

• Sadness 

• Interest 

• Anger  

Can reflect on a 
learning task and 
describe a range of 
emotions that were 
experienced in 
engagement, 
challenges and 
completion.  

Joins in a discussion 
about a current 
controversial issue 
or a film talking 
about how people 
might feel about this.  

Can say what cheers 
them up when they 
are fed up  

Knows how thinking 
can affect how you 
feel and says what 
thinking strategies are 
useful.  

Can identify ways in 
which friends can 
support resilience 
and ways in which 
this can be 
undermined.  

Has considered the 
usefulness of 
mindfulness or 
meditation as a 
resilience strategy.  

Summary: 

5: Achievement plus: Has an extensive vocabulary for emotion for age and uses a wide range 
of strategies to regulate emotions and stay resilient 

4. Achievement: can complete the tasks given and is using the skills across contexts 

3. Working towards: Can talk about feelings but vocabulary limited, occasionally uses calming 
strategies without prompts 

2.Made a start: Basic language of feelings, attempts to regulate emotions with prompts 

1. Not there yet: Expresses feelings without words and not yet responsive to prompts to use 
calming strategies.  
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DIMENSION 4 SHARED HUMANITY: Valuing Uniqueness and Diversity  
Year 2  Year 6 Year 9  Year 12  

Can say three things 
that are the same 
and three that are 
different about 
themselves and 
another person  

Can write about ways 
in which everyone is 
unique and the 
reasons that is 
valuable  

Can give five 
reasons why ‘shared 
humanity’ matters 
for the future of our 
world  

Can identify times 
where people have 
been dehumanised, 
what contributes to 
this and what has 
happened to them.  

Joins in a discussion 
about how this class 
can make sure 
everyone feels they 
belong here.  

Can say what ‘The 
Golden Rule’ is, how 
it appears in all major 
religions and what it 
means in practice  

With a partner 
makes a poster on 
gender, sexuality or 
disability to prevent 
discrimination  

Is able to identify 
ways in which 
shared humanity 
might be put into 
practice from the 
individual to the 
community to the 
social/political level  

Summary: 

5 Achievement plus - understands the concept at an age appropriate level and takes positive 
action on including everyone 

4 Achievement - demonstrates acceptance of everyone 

3 Working towards - can talk about the importance of each individual  

2 Made a start: Goes along with others’ views 

1 Not there yet: Comments negatively on difference 
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DIMENSION 5 INTERPERSONAL SKILLS, positive communication, relational values, 
collaboration and friendship  
Year 2  Year 6  Year 9  Year 12  

Can say ‘personal 
positives’ about 
classmates   

Demonstrates the 
‘rules’ of good 
conversation - a 
balance between 
talking and listening  

Demonstrates  
active listening, 
paying verbal and 
non-verbal attention, 
responding verbally 
and non-verbally, 
asking questions, 
clarifying meaning.  

Is effective within a 
group discussion. 
Includes others and 
builds on their ideas  

Demonstrates the 
ability to share.  

Demonstrates regular 
small acts of kindness 
- goes out of the way 
to help others.  

Knows what respect 
means, how it is 
demonstrated and 
why it is important 
for a healthy 
relationship.  

Knows what trust 
means, how it is 
demonstrated and 
why it is important 
for a healthy 
relationship 

In a pair share can 
identify three 
qualities or actions 
that would make 
someone a good 
friend  

Works well within a 
group to achieve a 
given target  

Can initiate and 
maintain a 
conversation with 
someone who is 
previously unknown.  

Works with a group 
on a project from 
initiation to 
completion and can 
write about factors 
that promoted 
collaboration with 
team members  

Summary: 

5 Achievement plus: Demonstrates a wide range of relational values at an age appropriate 
level and is an effective communicator and collaborator across contexts 

4 Achievement: Is usually friendly towards others 

3 Working towards : Takes part in Circle activities and beginning to generalise skills 

2 Made a start: Takes part in Circle activities but not yet generalising learning 

1. Not there yet: Not interested in others and either reluctant to engage or engages negatively.  
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DIMENSION 6 SITUATIONAL SKILLS, Empathy, awareness of others, timing  
Year 2 Year 6 Year 9  Year 12  

Can say how a teddy 
might feel if: 

• he was left 
out 

• saw 
someone fall 
off a bike 

• had a new 

baby sister  

Shows an 
understanding of 
what someone might 
feel if they were: 

• bullied 

• lost something 
or someone  

• broke a leg 

• failed a test 

• was hungry or 
tired  

Can say when it 
might be a good 
time to approach a 
parent with a 
request and when 
best to wait. and 
identify factors 
influence the 
decision?  

Can assess the 
emotional content of 
a situation and say 
what might be said 
or done to make this 
worse or better.  
This can be from a 
book or film  

Can recognise non-
verbal expression of 
basic emotions - 
happy, surprised, 
scared, sad and 
worried.  

Can view a film and 
identify the feelings of 
characters within a 
situation by their 
voice tone, body 
posture and facial 
expression.  

Recognises that 
everyone has their 
own story and does 
not make quick 
judgements  

Can write a story 
from the different 
perspectives of the 
main characters.  

Summary: 

5: Achievement plus - demonstrates exceptional sensitivity to others and does not make 
judgements on limited information 

4. Achievement: Able to tune into what others might be feeling in a given situation and aware 
of what might make something worse or better 

3. Working towards: Understands what someone might be feeling in a given situation 

2. Made a start: Shows some caring towards others 

1. Not there yet: Limited awareness of what others are feeling  



© Sue Roffey 2026  

 11 

DIMENSION 7 LEADERSHIP, Goal Setting, Personal Confidence, Empowering others  
Year 2 Year 6 Year 9 Year 12  

Can say three things 
they want to achieve 
this week 

 Demonstrates an 
interest in getting 
better at something. 
Understand the 
concept of personal 
bests - 

Can divide a task 
into a series of 
between 8 and 12 
achievable steps  

Can reflect on a 
personal  
achievement and 
what contributed to 
success  

Invites others to join 
in games  

Aware of those who 
have been left out 
and includes them.  

Can discuss risk 
taking and look at 
how to assess risk 
against potential 
outcomes 

Can say what helps 
resist peer pressure 
so you act according 
to your own values.  

Willing to try new 
things  

Accepts mistakes as 
part of learning.  

Gives help to others 
so that they can do 
well at something  

Can identify plans 
for the future - with 
fall back plans if 
these don’t happen.  

Summary: 

5 Achievement plus: has authentic confidence in many areas, encourages others to 
participate and shine, sets goals and plans how to get there. 

4. Achievement: Demonstrates two out of the three above 

3 Working towards. Demonstrates one out of the three above 

2. Made a start: 

1. Not there yet: Highly anxious about performance and/or absorbed with being ‘better’ than 
others  
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DIMENSION 8 PROMOTING THE POSITIVE, solution focus, thankfulness, optimism.  
Year 2  Year 6 Year 9  Year 12  

In a paired 
discussion identifies 
a situation when 
someone is laughing 
at someone and how 
this might feel and 
when someone is 
laughing with 
someone and how 
this might feel.  

identifies 3 things to 
be grateful for and 3 
things to look forward 
to  

Keeps a daily 
gratitude journal for 
a month - writing in 
3 different blessings, 
one for the day, one 
for life and one for 
anything else.  

Reflects on the 
future and takes a 
video talking about 
what they hope for 
themselves and the 
world in the future. 

Writes three things 
that they will do now 
to help this happen.  

Engages with a class 
project on making 
others feel good 
(filling buckets) 

 

Can identify one 
situation in which 
positive thinking 
helped and can talk 
/write about the 
difference it made  

Can take five 
‘problems’ and give 
a ‘solution’ for each 
- what you are 
aiming for rather 
than what you want 
to get rid of  

Talks /writes about a 
life event as if it were 
a newspaper story, 
once with the 
headline ‘Disaster’ 
and once with the 
headline ‘Success’ 
Identifying how 
things can be seen 
from different 
perspectives and we 
have some choice. 

Summary: 

5: Achievement Plus: Uses positive thinking and positive approaches in nearly all situations 

4: Achievement:  Often engages with positive approaches  

3: Working towards:  Can sometimes be optimistic, thankful and/or solution focused  

2 Made a start:  Is aware there are choices in the way you think about something  

1. Not there yet: Is almost entirely focused on problems and how awful things are.   
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DIMENSION 9: DEALING WITH CONFLICT Appropriate assertiveness, negotiation , 
problem-solving skills  
Year 2 Year 6  Year 9  Year 12  

Clearly, firmly and 
politely states what 
they want eg 

Please leave me 
alone now.  

Stands up for others 
who are less able to 
stand up for 
themselves  

Identifies the short 
and long term 
outcomes of 

overt aggression, 
passive aggression, 
timidity, and 
appropriate 
assertiveness  

With a real life or 
imagined scenario 
can imagine three 
possible resolutions 
and write the pros 
and cons of each 
and give a rationale 
for the first choice.  

Knows when 
something is fair or 
not and how to 
stand up for 
someone  

Knows when a 
situation is not safe 
and leaves 

Checks on intention 
before jumping to a 
negative conclusion 
in a potential 
conflict.  

Checks out what 
two sides want in a 
situation and 
negotiates a 
compromise.  

Summary: 

5. Achievement plus: Can manage most conflict situations with skill and diplomacy 

4. Achievement: Behaves with appropriate assertiveness in most situations 

3. Working towards: Knows how to handle conflict but skills not always put into practice 

2. Occasionally shows how to handle a difficult situation well. 

1. Either aggressive or passive in most conflict situations  
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DIMENSION 10 REPAIR AND RESTORATION, acknowledging hurt, offering and 
responding to repair offers  
Year 2 Year 6 Year 9  Year 12  

Checks whether a 
hurt was an accident 
or deliberate.  

Knows about 
responsibility pie-
charts - how much 
was down to me, how 
much to someone 
else, how much to 
chance.  

Can list ways to say 
how something 
could have been 
done something 
differently  

Composes a letter 
asking for 
forgiveness for a 
past deed (this does 
not have to be sent)  

Can talk about 
things that are 
‘inside’ hurts and 
those that are 
‘outside’ hurts  

Offers to make up for 
harm caused  

Responds positively 
to an attempt to 
repair harm caused.  

Joins in a discussion 
about the value of 
truth and 
reconciliation trials in 
war torn countries.  

Summary (if the school is not using restorative practices replace ‘restorative conference’ with 
a discussion about what happened and how things could be made better): 

5 Achievement plus: Is quick to take responsibility when appropriate and offers to ‘do sorry’ 
in negotiation with others concerned without prompting. 

4.Achievement: Acknowledges responsibility for actions, shows remorse and will engage in a 
restorative conference . Responds positively to repair overtures 

3. Working towards:  Is able to reflect on responsibility and acknowledge what might have 
been done differently. Usually willing to engage in restorative conferencing 

2 Says sorry and offers restoration when prompted / encouraged 

1 Does not yet take responsibility for causing harm and usually blames others  
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DIMENSION 11 ETHICS AND INTEGRITY, honesty, trust and social justice, global and 
environmental responsibility  
Year 2 Year 6 Year 9  Year 12  

Can say how a lie 
can grow and get 
out of control and 
give 3 reasons why it 
might be better to 
tell the truth  

In a small group talks 
about why people 
don’t always get what 
they deserve and 
what this means for 
how we see the world 
and others in it  

Identifies three 
factors that influence 
how someone might 
vote in an election  

Joins in a small 
group discussion on 
the meaning of 
altruism and whether 
this is a value to aim 
for.  

 Within a small group 
identifies the 
responsibilities that 
go with five rights or 
freedoms 

In small groups using 
the ASPIRE cards on 
Inclusion and Equality 
chooses one from 
each set and decides 
how this will be put 
into practice in the 
classroom  

Takes part in a 
project to protect 
the environment  

Within a small group 
researches a social 
justice issue and 
devises an action 
plan to redress this.  

Summary: 

5 Achievement Plus. Reflects on human rights and takes at least one small action to promote 
these 

4 Achievement. Demonstrates an understanding of responsibility to others 

3 Working towards:  Shows concern about others and/or the environment  

2 Made a start:  Understands that fairness matters for everyone  

1 Not there yet: Has a limited view of the world to protect the self  
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DIMENSTION 12 SPIRITUALITY AND MEANING, having a clear identify and developing a 
philosophy for life  
Year 2 Year 6  Year 9  Year 12  

Grows a flower from 
a seed. 

Talks in a pair share 
about what 
happened: Did the 
flower grow by itself 
- what helped it 
grow - how much 
was nature and how 
much was what you 
did to help. 

Chooses a symbol or 
picture that illustrates 
what really matters in 
life and talks about 
the choice.  

Joins in a discussion 
about what it means 
to live ‘a good life’.  

Writes or speaks 
about the principles 
or values that will 
guide small and 
major decisions in 
the future  

Identifies three 
things that would 
make someone 
happy for a short 
time and three 
things that would 
make someone 
happy all or most of 
the time.  

Identifies someone 
who is a role model 
for how to live life well 
and researches what 
that person did.  

Makes a photo 
portfolio of what is 
meaningful and 
writes briefly why 
each photo is 
included  

Writes a personal 
statement setting 
out aspirations for 
being, becoming 
and contributing.  

Summary: 

5 Achievement Plus: Has a clear sense of identify and a philosophy for life - and lives 

according to values and beliefs 

4 Achievement: Can talk about what is meaningful and acts on beliefs on occasions 

3 Working towards:  Is experimenting and reflecting on different ways of being and thinking 

2 Made a start: knows what is more or less important in life 

1 Not there yet. Is swayed by what others think. 
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